iDeAS / DEVELOPMENT

. CLEAR, FOCUseD

. THEME

. SLECTED DeTAILS
. DeEVELOPED

. EXPERIENCE

. INSIGHT

. WHOLENESS

The ideas are the heart of the message, the
content of the piece, the main theme,
together with the details that enrich and
develop that theme.




(PEVELOPMENT)

THE TOPIC 1S NARROW ANID MANAGEABLE
Ralph Fletcher: “The LARGER the topic, the smaller you write.”

A CLEAR, CENTRAL THeEME DRIVES THE
WRITING

JIZEAD'-E-I?»’ S QUESTIONS ARE ANTICIPATED
& ANSWERED

LOTS OF SHOWING (SPECIFICS)RATHER
THANTELLING (GENERALITIES)

QUALITY OF DETAILS MATTERS MORE
THAN QUANTITY-ACCURACY COUNTS!

KEY QUESTION:
Did the writer stay focused and share original and
fresh information or perspective about the topic?




We dont want (the writer) to describe every ride at Disneyland, or tell us that
the Grand Canyon is awesome... If one of the rides at Disneyland got stuck, or if
somebody fell into the awesome Grand Canyon, that would be worth hearing

about.
-William Zinsser

ldeas and Content is what you have to say-the reason for writing your paper. Everything
about your writing begins with that message. If you can choose your own topic, pick
something important to you, that you know a lot about. If someone picks the topic for
you, look for a way to connect it to your own experience. That way, you can use what you
know.

This is one of the secrets—keep it small. If your topic is too big (like “Animals of Africa”)
you'll wind up trying to tell too much and not be able to focus on any one idea long

enough to make it clear. Skinny it down (“Why Lions Hunt in Pairs”) so you can handle it.
Put in the kind of details to show you pay attention to the world and notice how it works.

Surprise your reader with what you know. Don’t epend time on the things that anyone
elee could write. Don't say, “Cooking in a restaurant can be hard work.” Even people who
don’t cook can figure that out. Instead, tell what goes on in the kitchen if an angry
customer sent the food back. That would be an interesting insight!

One more hint: Make your ideas crystal clear. Avoid general statements like “Our trip
was exciting.” Exciting how? Instead, say “l chased two very hungry black bears away
from our camping supplies.” Specific details that help the reader picture what is
happening can make or break your writing.

Human beings have a great need to represent their experience through writing.
We need to make our truths beautiful.

-Lucy McCormick Calkins




TRAIT :
HDEAS ANDD CONTENT

RATING OF 5 (STRONG): This paper is clear, focused, and interesting. It
holds the reader’s attention. Relevant anecdotes and details enrich the central theme
or story line. |ldeas are fresh and original.

The writer seems to be writing from experiences and shows insight: a good sense of how
events unfold, how people respond to life and to each other.

Supporting, relevant, telling details give the reader important information that he or she
could not personally bring to the text.

The writing has balance: main ideas stand out.

The writer seems in control and develops the topic in an enlightening, entertaining way.
The writer works with and shapes ideas, making connections and sharing insighte.

RATING OF 3 (DEVELOPI NG) The paper is clear and focused. The topic

shows promise, even though development is still limited, sketchy or general.

The writer is beginning to define the topic, but is not there yet. It is pretty easy to see where
the writer is headed, though more information is needed to “fill in the blanks.”

The writer does seem to be writing from experience, but has some trouble going from general
observations to epecifice.

ldeas are reasonably clear and purposeful, even though they may not be explicit, detailed,
personalized, or expanded to show a depth of understanding.

Support is attempted, but doesn’'t go far enough yet in expanding, clarifying, or adding new
insights.

Themes or main points seem a blend of the original and the predictable.

RATING OF 1 (BEGINNING): As yet, the paper has no clear sense of
purpose or central theme. To extract meaning from the text, the reader must make
inferences based on sketchy details. More than one of the following problems is likely to
be evident:

Information is very limited or unclear.

The text is very repetitious, or reads like a collection of random thoughts from which no
central theme emerges.

Everything secems as important as everything else: the reader has a hard time sifting out
what’s critical.

The writer has not yet begun to define the topic in a meaningful or personal way.

The writer may still be in search of a real topic, or sense of direction to guide development.




1IDEAS ANDD CONTENT
(DE VE LQPNEN]’)

This paper is clear and focused. It holds the reader's attention. Relevant
anecdotes and details enrich the central theme.

The topic is narrow and manageable.

The writer seems to be writing from knowledge or experience; the ideas are fresh and
original.

Insight-an understanding of life and a knack for picking out what is significant-is an
indicator of high level performance, though not required.

Relevant, telling, quality details give the reader important information that goes
beyond the obvious or predictable.

The reader’s questions are anticipated and answered.

Reasonably accurate details give the reader important information that goes
beyond the obvious or predictable.

The writer is beginning to define the topic, even though development is still basic
or general.

It is pretty easy to see where the writer is headed, though more information is
heeded to “fill in the blanks.”

The writer seems to be drawing on knowledge or experience, but has difficulty going
from general observations to specifice.

ldeas are reasonably clear, though they may not be detailed, personalized, accurate
or expanded enough to show in-depth understanding or a strong sense of purpose.
Support is attempted, but doesn’t go far enough yet in fleshing out the key issues
or story line.

The writer generally stays on the topic but does not develop a clear theme.

As yet, the paper has no clear sense of purpose or central theme. To extract

meaning from the text, the reader must make inferences based on sketchy or
missing details. The writing reflecte more than one of these problems:

The writer is still in search of a topic, brainstorming, or has not begun to define the
topic in a meaningful, personal way.

Information is very limited or unclear.

The text may be repetitious, or may read like a collection of disconnected, random
thoughts.

Everything eeems as important as everything else; the reader has a hard time
sifting out what the writer is trying to say.

Assessment and Accountability Program. Northwest Regional Educational Lanboratory, Portland, OR.
Ruth Culham, 1998.




5 PAPER - FOCUSED, CLEAR, AND SPECIFIC

My writing is full of the kinds of details that keep the reader’s attention and show what
is really important about my topic.

I'’know a lot about this topic, and when someone else reads it , theyll
find out some new or little-known information.

I made sure to show what was happening (“The wildly epiraling tornado
aimed straight for our barn”) rather than telling what happened (“It
was scary”).

I filled my paper with interesting tidbite that make reading it fun and
lively.

I made sure my topic was emall enough to handle. “All about baseball”
was too big — | changed it to “How to steal a base.”

I could easily answer the question, “What is the point of this

paper/story?”

34‘ PAPER-SOME REALLY GOODD PARTS, SOME NOT THERE YET

The reader usually knows what | mean. Some parts will be better when | tell just a little
more about what is important.

Some of the things | said are new, but other things everyone knows already.

Some details | have used are pretty general, like: “Her hat was nice,” or “It was a sunny day.”
I think my topic might be too big and | got bogged down trying to tell a little about a lot
instead of a lot about a little.

Sometimes | was very clear about what | meant, but at other times, it was still fuzzy

1 PAPER-JUST BEGINNING TO FIGURE OUT WHAT 1| WANT TO SAY,

When someorne ¢lse reads my paper, it will be hard for them to understand what | mean
or what it is all about.

I haven't shared much information. | guess | don’t know enough yet about this topic to write
about it.

My details are g0 vague it is hard to picture anything.

I'm etill thinking aloud on paper. I'm looking for a good idea.

Maybe [l write about this, but then, maybe Ul write about that. ..




IT'S CLEAR, FOCUSED, & JAM-PACKED WITH DETAILS.

You can tell | know a LOT about this topic.
My topic is small enough to handle.

Every point is clear.

The paper “shows™ It doesn't “tell.”

IT HAS ITS INTRIGUING MOMENTS, BUT IT CourLD UsSE
SOME DETAILS,

e | know just enough to write.

e Some of my details are too general.

e My topic might be a little too big to handle.

e Now and then it grabs your attention.

1'M JUST FIGURING OUT WHAT 1 WANT TO SAY.
e | just don’t know enough about this topic yet.

e [t's hard to picture anything.
e [I'm still thinking on paper-looking for an idea.




iDEAS
-THE MESSAGE-

Satisfying - Intriguing - Meaningful - Focused
Purposeful - Insightful - Clear - Shows more than tells
Informative - Sumptuous detail - Surprises
Interesting tidbits - Specific - Vivid
Captivating - Spontaneous
The voice of experience

Intriguing possibilities - Gaining momentum
Solid first draft, but superficial
General statements
Beginning to dig and question
Topic too big - Tells, but doesn’t show
Skimpy support - Functional
Coming into focus - Just a taste
Leans toward the obvious/predictable

Murky - Exploring - FPerplexing - Writer struggling
Cliché - Topic not clear Random thoughts
A bare beginning - Purpose-free - Searching for ideas
Topic not yet identified - Doesn’t show or tell Pre-writing
Brainstorming - Hard to paraphrase

© 1994, Northwest Regional Educational Laboratory, created by Vicki Spamel and Ruth Culham
(May be reproduced by classroom teachers and students without permission from NWREL)




The main theme

Nice elaboration

moves the story
along and sets

up the climax.

Details that
entertain the
reader and
enhance our
understanding
of the story.

The Day | Went Down Sand Hill

One thing that changed my life forever would have to be the day | went
down sand hill. It was summer, and like most summers it was stiflingly
humid.

[t all started about &:00 AM. [t was hot enough to fry bacon on the
sidewalk, not to mention my brain, so | went to ask my mother if | could go
down to Church Lake. She didn’t see any reason not to go, so she said it
was all right.

[ asked Anthony if he wanted to come with me and he did.

Both of us, in a fit of excitement, raced for our bikes in anticipation of
the cool slap of water against our bodies.

We had no idea that something really bad was going to happen so we
raced ahead to see who would get there first. He was in the lead, ahead of
me about 3 feet when | noticed that the big hill was approaching.

We stopped at the top of the hill and looked down at the curving surface
of the road.

Excitedly we both took off down the hill, our bodies stiff with adrenaline,
and the pure glory of going 40 miles per hour on our bikes. The wind hit our:
faces with soothing coolness as we raced down the hill, but then | noticed
that | was about to crash in to a corner.

In a fit of panic | slammed on the brakes, in hopes of escaping the fate of
crashing, but the tire locked up, and | started to skid out of control.

[ fell off my bike and started using my bare leg to stop me from crashing
into the ditch, but as most people know, skin, blood, and muscle don’t make
good brakes.

As | was tearing up my leg, my life seemed to flash before my eyes. Bite
of memories crammed in between my ecreams of anguish and pain.

When | approached the bottom | stopped sliding. | got up and took a look
at my leg. There where a perfectly good leg had been was a bloody mess with
pieces of road bonded in with muscle tissue.

Staring with horror | ecreamed. A passerby heard me and saw my leg.
All the while, Anthony just stared at me like the dolt that he is.

The guy that saw me took us home. Now every time | approach a hill | am
cautious.

he best ideas come from our own lives; from the unusual and the everyday; from the simple things we do without
hardly thinking about them, to the most complex an profound experiences that stay with us forever. But just
T writing up your life doesn’t quite do it. There has to be some purpose; the reader has to sense that the writer is
writing for a reason; that there’s something specific, important, and meaningful the writer is trying to get across;
something that says: “Hey, you! Read thie. It's important.”

A nice
image. Even
though it's

a cliché it
still works
pretty well.

Strong details
in the form of
images help
the reader see
and “feel” the
experience.

The moral of
the story.




A piece that is strong in ideas moves beyond “telling” into the realm of “showing.” A book
that is well-written sends you away with a feeling that you actually knew the characters
or had seen the setting.

EXAMPLE:

Jane dressed in an unusual way.

TO:

Jane came to school today in pink and
white polka dot leggings and a blue and
green paisley shirt. The twelve inch
purple feather sticking straight up from
her orange hat almost kept me from
noticing the army boots on her feet.

Without over doing the details the second paragraph gives us a vivid picture of Jane's
unusual clothes. | would have never guessed what she was wearing. It also has that
“gotcha” quality — | couldn’t stop reading. | wanted to know exactly what she was
wearing because | could just see her strutting down the halls.




TELLING EXAMPLES

CAN YOU TURN THESE INTO SHOWING EXAMPLES?

1. The room was a mess.

2. ©he was a kind person.

5.He had a temper.

4. The situation was frightening
D. He felt depressed.

©.The storm was violent.

7. The dog looked dangerous.

e. She was a good problem solver.

ALTERNATIVE
Have students, in groups, make up their own “telling” examples, then exchange with

another group and turn them into “showing” examples. Share the results and talk about
the differences between showing and telling—and the impact on both IDEAS and VOICE.
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MINILESSON
SHOWING YERSUS TELLING
We often tell our students “Show me-don’t TELL mel” But do they know what we
tean by this? Not always. [t's a little elusive. We want to see characters in
action. We want to picture them for one thing, but we also want to see them

solving problems, coping with life, acting it out, for only then can we get inside
their skins, figure out their inner motivations, and identify with them.

“Aunt Mabel is nice” doesn’t mean much. But suppose we discover that Mabel

rarely loses her temper, even in heavy traffic; cooks dinner for the family, even
when her feet hurt; grows her own flowers to make bouquets for her friends; and
uses her day off to do volunteer work at the local park. Now we're beginning to
feel we know Mabel a little- and can even predict what she might do in other
situations.

Students often feel that if they say, “Bob is interesting,” “Sandra is smart,” or
“Jean is my friend” (plus the dreaded “She’s always there for me”) they have told
us a great deal in only a few words. It's a little disappointing to discover that
writing isn’t this easy, but the truth is that generalities like nice, fun, good,
special, interesting, and smart are a poor substitute for the anecdotes and
examples that turn bland generalities into snapshots of real life.

In writihg about his grandmother, author and teacher Donald Murray works hard
to show, hot just tell. In his wonderful book Write to Learn (Holt, Rinehart and
Winston, 1989), he shares a revealing example of the difference. You might share
Murray’s example with your students, then ask them either individually or in pairs
to try their hand at showing, not telling—using one of our examples, one of your
own, or one from your students’ writing.




You learn to write by writing...The only way to learn to write is to
force yourself to produce a certain number of words on a regular

basis.
-William Zinsser

On Writing Well, Second edition, pageb5

Murray provides us with this sample of “telling,” one that looks familiar to
readers of student essays:

My grandmother was a very brave little girl (pagel42)

It seems straightforward enough, easy to understand. But does it really
tell us anything about Grandma? We might think o, until we compare it to

Murray’s “showing”
example:

One day when my grandmother was a
little girl she and her friends cut across
a pasture on the way home from school.
When a bull charged them she turned,
got her friends behind her, pulled out her
long sewing scissors from her school
bag, and stuck them up the nostrils of
the bull. He didn’t bother them
anymore. (page 142)

Notice that Murray does not need to even use the word “brave” in this
example. We discover this for ourselves-not to mention Grandma's
resourcefulness (how handy that she was armed with scissors) and
impressive selflessness (did she really put herself between her friends and
the bull?). This is a grandmother we'd like to hear more about-and isn’t that
the whole idea?




You can encourage your students to go from telling to showing by practicing
a few examples of their own, either individually or with a partner. Here are a
few story starters. You could make up others, or take them right from the
pages of student writing, textbooks, novels, etc.

TELLING EXAMPLES

Transform each telling example to a showing example by adding critical detail and action
that conveys the idea without stating it outright.

Paul'’s room was messy.
Gloria really was not a cook.
Bill was frightened of cats.
Amber was uninhibited.
Frank felt suddenly shy.
Ramona was physically fit.
The dog seemed aggressive.
It was a pleasant day.

A hard rain fell.

[ could tell the cat did not like me.
The tennis player was skilled.
Roger knew how to be quiet.
The film was enjoyable.

VVVVVVVVVVYYVYYVYY

Be sure you take time to read showing examples aloud. Hear the differences.




Think of a favorite or memorable piece of writing. It could be a favorite book, special
greeting card, poem, article, etc. It could be something you remember reading, receiving
from someone else, or even writing yourself.

What makes this piece of writing special?
Why is it memorable?

What characteristics or epecial “traits’ does it have?
WRITE YOUR IIDEAS BELOW,

1.)

2.)
3.)
4.)

5.)

My memorable piece of writing is:




$1X TRAIT WRITING WARM-UPS

PREPARATION

Write on the board: “Why |
Don’t Have My Homework”

TRAIT #1. HDEAS

eXERCISE

List a few possible reasons students could come up with for not
having homework in on time. Have students add to the list.
Encourage “imaginative” reasons.

FOLLOW-LUP

Talk about the way
imaginative ideas make a
topic more “fun”.

Write on the board: “Why
I'm Late for School”

List a few possible excuses. Have students add to the list — the
more imaginative, the better.

Talk about using the
imagination to add
interest to a simple topic.

Write on the board: “My
Favorites”

Share with students some of your favorites: places, activities,
foods, people, songs, books, etc. Have them create their own
lists.

Save the lists in their
writing folders.

Write on the board: “That
Makes Me Madl”

Tell students some of the things that make you mad and then
have them create their own listse. Share ideas.

Save the lists in their
writing folders.

Read aloud Joan Walsh
Anglund’s “A Friend is
Someone Who Likes You”

Have students list all the different kinds of friends they have or
can think of (older, younger, pets, toys, etc.) Talk about the
qualities that make a friend.

Save the lists in their
writing folders.

Read aloud Joan Walsh
Anglund’s “Love 1s”

Talk about the many forms love can have. Have students list all
the feelings and acts of kindness they can think of that are
expressions of love.

Save the lists in their
writing folders.

Write a honsense word on
the board —i.e.. “gerlplotz”

Ask students to write a brief advertisement that would convince
someone to buy a gerplotz. Read ads aloud to one another.

Talk about what makes
ads convincing.

Tell students: “You have a
broken blatnik. What are
you going to do about it?”

List on the board all the things students suggest doing for a
broken blatnik. Draw attention to range of suggestions. Ask
them what part their imaginations played in their suggestions.

Talk about the use of
imagination to fill in the
blanks.

Read Shel Silverstien’s
poem “| Cannot Go To
School Today” aloud.

Have the children list all the imaginary ailments they would use to
convince their mothers that they couldn’t go to school.

Talk about how the
imagination adds fun to
writing.

Write on the board:
1. What 2™ Graders Know
2. What 6" Graders Know
3. What 9% Graders Know

Ask students which topic they are the most capable of writing
about. Ask why; Ask why writing about one of the others would
probably be too difficult for them.

Talk about the importance
of knowing about what you
write about.

Write on the board: “What
I'd Like to Change about
School”

Tell students some of the things you'd like to change and then
have them create their own lists. Share ideas.

Save the lists in their
writing folders.

Write on the board: “Five
Good Uses for a Pocket”

Have children each make a list of the five best uses they can think
of (limit it to five). Share ideas. Ask students to think about
which ideas appealed to them most — and why.

Contrast ideas with
imagination and those
with little thought.

Write on the board:
1. The Scariest Halloween
2. Radishes
3. How to Sharpen a Fencil

Ask Students which story they'd want to read. Ask why. Have
them suggest titles of stories they wouldn’t want to read. Then
list titles of stories they would want to read.

Gaye Lantz, Instructor * ON-966-3-673-0473 (fax)

Talk about the importance
of having an interesting
topic to write about.




ANY ACTIVITY THAY ALLOWS STUDENTS TO PRACTICE. . .

Prewriting
Generating ideas from thought/experience
Borrowing ideas from other writers
Keeping writer's notebooks
Knowing the purpose for writing
Moving from broad topic to focused theme
Learning to observe carefully
Developing thinking skills (comparison, analysis, inference)

THE ROCK

Students bring a favorite rock to class (it’s OK to find one enroutel) and
sclect a partner. One person from each pair gets one minute to talk
about his/her rock-then it's the other person’s turn to talk for one
minute. After talking, students write for two minutes, then share what
they have written in pairs, small groups or with the large group (as
appropriate). Here’s a great resource to stimulate thinking: Everybody
Needs a Rock by Byrd Baylor.




POPCORN REMINISCENCE

Fop some corn during class. While the corn is popping and the sounds and
aroma fill the room, ask students to jot down bits of memories they
associate with popping corn. At the end, they can write a story relating
to popping corn. Or, perhaps they can write “10 Ways to Improve the
Taste and Texture of Pop Corn.” Or how about “Why Does Pop Corn Cost
S0 Much at the Movies?” — or — “The Real Difference Between Air Popped
and Oil Popped Cornl” Lots of topics can emerge here. Just allow the

students to get into it before they begin to write. The smell and taste
should do the trick! Great resource: The Popcorn Book by Tomie de FPaola
(interesting facte, data, history—even recipes)

GARBOLOGY

Create a collection of “clean”

garbage — the sort of

leftovers you might expect

to find in a vacated but

uncleaned hotel room. Or

dig around in your purse or

wallet for some stuff — a

cryptic note, a used bottle,

a piece of a list, pins, pen

with a hame on it, etc. Put

the collection together and

try to visualize the person

behind the clutter. Create

stories, bits and pieces of

scenarios about the person and the events. Invite small groups of
students to make inferences about who this person might be. Write
stories about the person, create biographies or character sketches-even
pictures. Good resources: Travel with Charley by John Steinbeck (a
chapter in his novel does exactly this — but appropriate for older students
only) or Motel of the Mysteries by David Macaulay (great for all ages).




USE PICTURE BOOKS
TO TeACH
THE TRAIT OF.

IDEAS ANDD CONTENT

>

4

Make a list of things to write about from ideas found in picture books
Compare the way two authors write about the same idea

Count the number of words in the average picture book and discuss
how long it really takes to tell a story or explain an idea well

List topics that seem too big, trite, or overused and look for ways
authors of picture books have handled these topics well

Select a topic from a content area class and create a picture book to
teach someone else what has been learned

Keep a writer's notebook of potential writing topics found in picture
books




All the Places to Love
Alphabet City
The Always Prayer Shawl
Amelia’s Notebook
Antics!

The Armadillo From Amarillo
Aunt Harriet’s Underground Railroad in the Sky
Benito’s Dream Bottle
A Child’s Portrait of Shakespeare
Day of the Dead
Dear Mr. Blueberry

The Dragon and the Unicorn

A Drop of Water: A Book of Science and Wonder

Everybody Needs a Rock
Fables
Flute's Journey: The Life of a Wood Thrush
Go Home, River
Grasper
Great Crystal Bear
Home
Home Flace
I Am the Dog/l Am the Cat
| Hate to Read
| Know What You Do When | Go To School
I'm in Charge of Celebrations
Jumaniji
Kofi and His Magic
Letters From Felix

L'l Sis and Uncle Willie

Lightning
Macbeth for Kids
The Magic School Bus: At the Waterworks
Miss Nelson ls Back
Miss Rumphius
Mississippi Beau
Motel of the Mysteries
Nurse Lugton’s Curtain
On the Day You Were Born

The Other Way to Listen

Panther Dream: A Story of the African Rain Forest

Ragtime Tumpie
Roxaboxen
Sitti's Secret
Sophie and Lou
The Squiggle
The Story of Ruby Bridges
A Street Called Home
A Sweet, Sweet, Basket
Tomorrow's Alphabet
Tree of Life: The World of the African Baob
Twelfth Night for Kids
Verdi
Wilfrid Gordon McDonald FPartridge

Resource:

Picture Books

An Annotated Bibliography
With Activities For Teaching
Writing By Ruth Culham




Dear Friend,

Two years | took a trip with a £ amily. We went all over
the country. This is letter telling you about the trip.

First we went to Denver, Lolorado, My Aunt from New
Mexico came up too. My Uncle Bill and Aunt Rose two
childven named Fern and Heather. They are now five and
two, We swam and went to the club, We had a lot of fun.
From Denver, Lolorado we went to Amarillo, Texas to visit
6randpa and Grandma. We always eat at caf eterias with
all the dif f erent kinds of food. W's really fun. There
are dlso a lot of museums we g0 to,

From Amarillo, Texas, we went to Jackson, Mississippi.
There are also a lot of museums there. We visit my Aunt
Lois and Uncle Milton with there five kids. They are now
Jean 14, Michel 12, Robin nine, Sare five, Kelly two.

From there we went to Indiana, Where we see Iris,
6randpa, Uncle Arnie, Tante Rubey, Aqgie, Uncle Roger,
Tante, Kate, Uncle Mark, Tante Janna, Milly, Chris, and
Benjy. There we mostly played. Then we came home
because we were tired.

Sincerely,
Jennif er




ol ot 29
T he Dress

My Grand/ma Fay (s the person who, aside from my parents, hos influenced
/me the mosé, .S‘/!—e’s not the kind of grandma who knités all day and ignores her
grandkids, Grand/ma F ay dz'dm’é g0 ¢o co((eye,, or have a £ ancy educabion, butd /
always leave her with o new knowledge of something.

For instance, when we went shopping for a dress for a lewéime’s bdn«gae,é,
we both went séracqht bo he sa/me dress. /¢ was éhe mosé expensive one they had,
and | knowing cé was berribly over-priced, we éried o éalk each other inéo not
leking ¢

“Do you Like 2" she as€ed, she knew / Loved ¢, bué asked anyway.
MWe(( .. ,” / ¢ried desperatel y éo find somebhing wrong with ¢he dress.

M/é (s a Liddle resgae_” That was a fFlat-out Lie, Who was / kidding? This was
not a suggeséive odfcé.

Méood K4 Leé’s 0. ”.s‘/ue ook me by bhe arm and we went o Look af the obher

dresses,

Af ter what we had jusé seen, nothing Looked good, Too £ aney, not £ ancy
enough, too pink, too young, This was geléing us nowhere. (Finally, we stumbled
back on the dress and / éried (¢ on)

/¢ was bedder on than (¢ was of . Bud cé wdsm’é wordh dhad much, Period. /
Forced myself ¢o be good about not gebéing ié, and éried not éo act
disappointed. / got my regular clothes on, and when / came oué of ¢he dressing
room, calm and collected, there was Grand/ma F QY paying for the dress!

well, s dom’é really know what the moral bo bhis story is, ié was jusé o
shopping érip and, even though / Loved her /more bhan / could ever say or express
in my life, ’ knew bhat was how much she Loved me, she dz'dm’é say dn«yékimy,
but 1 knew,
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VAN T BRELEVE ‘M Doini& TRIS, « TROUART LOOWUAIL OUT TRRoOUAR THRE ouaih
PLASTIC WinIhowW. FRoM A FEW TRoUSANIN CEET AROVE TRE 4RoOUNID, TRE 4REEAS
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AUAIE; THE CLOURS HuAIA LKE DSMAL RUMORS of A RANM DaM.

SUT L RAD, + THOUART, LWEDN Too LoAlG W oRELONS Yo &E DNAMPEAIEDN @Y WeT
WEATHER. Wit DFCCULTY, « SUPPRESSEDN TRE URAE To NuMP UP AN DoWAS Fol
JoU - TRE JoU ofF FLMRIG ALOAIE, PLAMIAG AT QENIG A RESPONISIBLE ADNULT AMONIG
THRE OTHER ADULTS oAl THRE CLART Yo SAA FRANIGSCo.

AS T MATCRED MUY Mooh, TRE ARPLANIE RoSE, AN WE QLEW AROVE TRE CLoUNS.
SHALL AJEVER FORLET THAT FELLAIG of QENAIG SCREENEDN FROM TRE
EARTRAOUAID WolLD Witik THE WHTE CLoUNS LIKE FLUFEY FROSTING oAl AN ANSAGEL
Cood CALE. TRHE SUA] SHONIE N THRouAH THRE WAIDoW LwE A WARM SMILE.

TRE ARLAJIE STEWARNESS ASWEN ME € « WARITED SoME SobA. ACCEPTINIAG A &LASS
of SEVEA-UP, « REALIZEDN THAT THS PLANE RNE, Foz ALL « WAS ALonIE, WAS AloT
DEFCEREAIT CROM OTHERS « HAD TAWEAS Withk MM FAMILM. « RAD QEEAS AFRADN WREAS
v GRST REARD THAT MUY AUAIT RAD WIVITED ME To SPEAIN TRE WEEWEAID Witk HER
N SAAS FRANGSCO. + HAD REMEMEREREDN TRE CoMPLEXGTY of TICLETS, KATES, ANID
SUTCASES. NoW, SiTTiAl& A THRE PADDNED QULUE SEAT of TRE ARPULANE, \ REALIZEDN
#HoW EASY T S Yo LM

THE CLoUDS LAMER CLEAREN 4RANUALLM, QELOW US, AND THRE QRoWAS LS of
CALECORASA STRETCREDN REAIEATH ME LKE THE RDLES AMID VALLEMS of A CuLh'S
SANIDNQ ¢

Soon, SANY FRANIGISCo 1 TSELE EASTEREDN MY SIGRT. THE SEATRELT Si&A) WAS on,
AND + SMILED AGARS AT THE SMPLGTY. ¢ CLURIAG WAS AS EASM AS TS . . . o2
PERMAPS THE SMILE WAS FolZ THE 4T i TSELEL. T LooKS So REAUTIEUL FRoM ThE
Al SoonS + WoULD BE Al T, SHARINA THE THAIAG MORSEM ARID \MAAIATION CAAS

CREATE.

THE ARPLANE GRAOLEN SEVERAL TIMES ovER THE &AY, AND | CELT A MOMEAITARM
TWANILE ofFf ANBGETY. THE LAGK of LAND QENEATHR US REMAIDEN ME SUBDNEALMY of
THE LTTLE TALW TREY ZVE ou ABoUT FLOATATION DEVICES. &UT TRE ARPoR T S
onl THE @AM, AND QEFORE + LUAJEW (T, TRE PAVEMEAIT WiiLED @M, UNDNER vz
WheeLs.

v FEET, AS « WALLKEDN THRouAki THE QROWAY CoRRDoR, THAT TS GRST PLANE TRP
WAS A RUTE of PASSALE QETWEEA! DEPEAIDNANIT CrulLDiood ANIDN TREATMEAIT AS A
RESPOAISIRLE, MATURE PERSOAS.




My favorite Hme of year Guvmer Time)

During Summer | did a lob of drastic, excting, and
thrling things. On the first month of Summer | did a

lob of Fanning and Swimming, SometimeS would go
horseback riding.

The second month was drastic | went Shopping, and
out of town but the best thing was my friend's
envired me to a back to School pool parhy. | decided
to go, and had a blast. We were dl dancing, tdking
and Sharing Secrets with each other. Aso | went up
to endhanted forest where | rode go-cat's and
water-slides. | went down Some rides inSide of
enchanted forest that were Scarier than ever.

Now findly the tird and find month, | went to a
beadh party, at harris beach were we played voleybdl
ard the guys sufed We had a picnic and listened to
music. | met this guy Sean-Bonde hai, blue eyes,
and muScuar, he came from Cdifornia of course,
we had fun together, but the fun had to end the
next day we had to go to School and Sean had to
go back to Calfornia. Everyone had to go home
because i+ was gelting lale So everyone went
home, and Said good-bye Me and Sean gave
eadother a kiss and left. that was the last time we
Saw each other.




